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Vision  

‘There is nowhere I’d rather be’ 

The Matthew Arnold School is a happy environment which prioritises wellbeing for all, which challenges the individual to thrive, offers true 

equity of opportunity, and where success is an expectation 

 

Mission 

‘Widening horizons’ 

Our core purpose is to ensure that all members of our school community are fully prepared for the next stages in their lives and can 

expect to find all doors open to them. They will be aware of their responsibilities as global citizens and excited about their contributions to 

a brighter future 

 

Strategic goals  

1. The Matthew Arnold School is the natural choice for the community it serves 

2. It delivers the BET Guarantee  

3. 100% of students move to their next educational stage and are successful there 

 

Priorities 2022 - 2023 

1. Deliver a rich curriculum that inspires, challenges and motivates 

2. Take individual and collective ownership of attendance, progress and attainment of disadvantaged students 

3. Ensure students are highly literate 

4. Instil a sense of accountability in every single child and member of staff 
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Quality of Education Leadership Personal Development Behaviour & Attitudes 

▪ The curriculum offer and 

content support the 

school’s mission  

▪ Teachers deliver well-

planned, content-rich 

lessons    

▪ HODs use data and 

assessment drive progress 

▪ Staff and students are held 

to account 

▪ The school’s aims are 

communicated and remain 

live throughout the year 

▪ The school is fully 

inclusive, and outcomes 

reflect this 

▪ Leadership is distributed 

and supportive; all are 

held to account  

▪ Communication is 

outstanding 

▪ Diversity is celebrated 

▪ Safeguarding supports 

challenge 

▪ Students contribute to the 

development of the school 

▪ Students are active in the 

community 

 

▪ Attendance of PP/SEND 

students shows 

significant improvement  

▪ All students take 

ownership of and adhere 

to school policy  

▪ Staff are excellent role 

models 

▪ Mutual respect and 

empathy permeate the 

school 
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Quality of Education 

Context: 

An intense focus on the curriculum in 2021/2022 has paid dividends. Almost without exception, middle leaders understand how to interpret the 

school’s curriculum intent and produce highly accessible and challenging student learning journeys which significantly increase collaborative 

working and cross-curricular opportunities for all. 

Responsibility for the curriculum at leadership level remains unchanged; this year’s strategy is a coherent plan for moving to the next stages. This 

is about delivery in the classroom and eliminating the inconsistency across departments that continues to impact negatively on student progress.   

A highly bespoke intervention package is in place to support those departments where the quality of the delivered curriculum is a concern. Its 

focus and intended outcomes are positive and supportive. The message to all staff about accountability will be unequivocal, however, and directly 

linked to staff appraisal and performance management. 

We maintain and are supported by colleagues in observation and feedback programmes. Our commitment to ensuring individual and collective 

accountability will see a higher focus on quality of delivery of the curriculum with strong and measurable evidence in student progress and 

outcomes. Our student progress measures must increase in all areas; analysis of last year’s data shows us that this will be achieved if we 

radically improve the experience for disadvantaged students. 

 

Development of strategic goals Lead Evidence of impact 

The curriculum offer and content support the school’s mission  

▪ Curriculum intent shared at September conference and throughout 

the year to measure development 

▪ Learning journeys are in place in department plans, display, student 

books and explain sequencing of schemes of work and lessons 

▪ Interactive learning journeys are developed to access resources, 

subject-specific vocabulary, extension and challenge activities, 

cross-curricular details 

JG ✓ Students and staff increasingly use common 

language to talk about the curriculum 

✓ Students and staff understand how subject 

learning journeys link together to build a 

curriculum that equips them with the broadest 

possible access to future education and careers 

✓ Variation across and within departments 

decreases 



Page | 6  
 

▪ Staff training, HOD conferences and CPD create a collaborative 

approach to curriculum development and encourage a platform for 

cross-curricular links 

✓ Students have long-term recall and can apply 

the principles of acquisition of knowledge and 

skills to al curriculum areas 

Teachers deliver well-planned, content-rich lessons 

▪ Teaching non-negotiables shared at September conference 

▪ Thematic and responsive training programmes/CPD 

▪ Teaching packs for every class for every teacher 

▪ Shared/departmental planning to allow for challenge for high 

achievers, support for new colleagues and non-specialists  

JG ✓ Students enjoy learning and are punctual with 

excellent attendance 

✓ Student outcomes show at least expected 

progress with little residual difference across 

subjects  

HODs use data and assessment to drive progress 

▪ Be part of BET assessment development team to agree common 

reporting frameworks 

▪ Publish milestone targets 

▪ Establish appropriate reporting mechanisms within Arbor 

▪ Ensure clarity of expectations with HODs 

▪ Hold them to account for attainment and future predictions  

JG/LS ✓ Outcomes match predictions 

✓ HODs can provide evidence of early 

identification of concerns and successful 

intervention 

Staff and students are held to account 

▪ Non-negotiables for staff and students are published and shared 

▪ HODs and take increasing responsibility for rewards and sanctions 

in relation to student non-negotiables 

▪ Line management meetings follow a set agenda and concerns are 

shared at leadership meetings 

▪ Staff appraisal /performance management process is supportive 

but rigorous 

JG ✓ Work scrutiny evidences students challenging 

their own expectations 

✓ High-quality independent work is evident in 

students’ books 

✓ Effective and regular feedback/dialogue 

between students and teachers is linked 

unequivocally to progress  

 



Page | 7  
 

Leadership 

Context: 

 

We have a strong and relatively experienced leadership team. The skills profile is balanced and the result of a developing team-building 

programme has increased our effectiveness and ability to recognise and play to each other’s strengths. The staff and students recognise our 

integrity and that our priority is their wellbeing and happiness. Communication within the team is a strength. Our meetings are frequent, regular 

and purposeful. We feel strongly supported by the Trust and are regarded by them as a go-to leadership team on many issues.  We collaborate 

closely with 5 local secondaries to our mutual benefit. Stability of headship enables career development within the Trust and beyond.  

We all understand the need for high visibility, communication, challenge and consistency, but have a learnt response to unforeseen challenges 

which can see us overinvolved in the minutiae. We have been working under capacity for two years but foresee a more settled year at increased 

capacity. Effective communication is the priority, and despite some very challenging circumstances, we have maintained the support of key 

stakeholders by keeping them informed.  

We are resilient and forward-facing. We take great delight in our successes and learn from advice, experience and mistakes! We have faced 

unexpected challenges and become stronger and more adaptable as a result. 

There has been considerable change in the Local Governing Committee from the Chair to the Clerk. The Acting Chair has established a strong 

working relationship with the Headteacher and her fellow Governors and is committed to succession planning and galvanising the Committee to 

a more proactive approach.  

We are expecting an Ofsted visit this academic year and will ensure that all members of the community are given the opportunity to show the 

school as it deserves to be seen.  

This year also sees the challenge of establishing and running specialist offsite SEND provision. 

 

Development of strategic goals Lead Evidence of impact 

The school’s aims are communicated and remain live throughout the year 

▪ Aims are  

o Shared at September conference 

ZM ✓ Outcomes in line with milestone targets for PP 

and high ability 



Page | 8  
 

o Presented at the beginning of all relevant internal training 

o Included in teacher packs 

o Regular agenda items at SLT 

o Visually displayed 

✓ Time is maximised for staff to focus on 

priorities 

✓ Survey results demonstrate agreement with 

and commitment to school’s vision and mission  

The school is fully inclusive, and outcomes reflect this 

▪ PP team created to redress inequity of opportunity 

▪ Rigorous analysis of data to assess impact with subsequent action 

▪ CME and AP have processes in place 

▪ All courses are open to all children – PP/SEND students do not slip 

through the net 

GW/PR ✓ Decrease in variation between sub-groups 

✓ All students on appropriate courses and 

attending full-time or with appropriate plans 

Leadership is distributed and supportive; all are held to account 

▪ SDP is understood 

▪ Weekly SLT meetings with planned agendas 

▪ Regular LM meetings with actions 

▪ Termly middle leader conferences 

▪ ML cluster training open to aspiring leaders 

▪ PM is embedded 

ZM/JG ✓ Staff are collaborative and proactive  

✓ Staff attendance returns to pre-covid levels  

✓ SLT and MLs are highly visible  

Communication is outstanding 

▪ Weekly staff briefing and bulletin 

▪ Teams is used effectively 

▪ Daily SLT KIT meetings 

▪ Website is current and informative 

▪ Open door policy 

ZM ✓ All staff can articulate the school’s aims 

✓ Focused communication reduces unnecessary 

workload 

✓ Staff voice is heard and acted on 
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Personal Development 

Context: 

Whilst the core purpose of the PHSE, citizenship, RSE and SMSC curricula remains as important as ever, the language and the tools in their delivery 

must change. The (often negative) influence of social media is seen in school on a frequent basis and staff are not fully able to cope with rapid 

developments and the immediacy of their impact; climate change has pushed the need for global action to centre stage; mass migration forces 

communities to face the issues of ethnic integration.  

We believe in the energy and innate positivity of youth to find future solutions, but we must provide the appropriate space for children to question, 

challenge and discuss whilst learning to live in harmony with their peers.  

The whole-school implementation of the EDI agenda is supported by non-examined wellbeing and philosophy and ethics lessons, as well as 

multiple opportunities for students to have their say in groups such as the Acceptance Committee, Student Voice, Student Ambassadors and the 

Y11 Prefects. We need to ensure that all students are aware of these opportunities and contribute to all areas of student development. 

This should be complemented by a coherent and exciting careers’ programme. We have the framework in place and have previously met all the 

Gatsby Benchmarks; this must be reinvigorated.  

Cultural capital is developed and celebrated through a well-established and effective tutor programme and assembly schedule and healthy 

competition encouraged through the House system and awards and rewards assemblies. 

 

Development of strategic goals Lead Evidence of impact 

Diversity is celebrated 

▪ EDI agenda is calendared and uses assemblies and tutor time 

▪ Weekly staff bulletin item 

▪ Regular STL agenda item 

▪ Acceptance committees in year groups and staff groups 

▪ EDI contravention log of incidents maintained and analysed 

▪ Active recruitment to increase staff diversity 

▪ Staff training 

GW ✓ Racist and homophobic incidents are rare 

✓ Students contribute to policymaking and 

challenge each other in a constructive way 

✓ School, Trust and Surrey surveys evidence a 

thoughtful and mature staff and student body 

✓ Staff are supported in facilitating debates on 

wide-ranging topics 
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Safeguarding supports challenge 

▪ All staff attend at least annual training 

▪ Training records are scrupulously maintained  

▪ Systemic leadership approach to health, safety and risk 

management 

▪ School trips and visits widen horizons and challenge 

preconceptions 

ZM ✓ Students’ and parents’ expectations of risk 

containment are healthy – they are risk aware 

rather than risk averse.  

✓ Students understand the difference between 

independence and recklessness  

✓ Student choices in school and post-16 reflect 

independence of decision-making  

✓ Disadvantaged students are proportionately 

represented on school trips  

Students contribute to the development of the school 

▪ Development of house system and ethos 

▪ Embed Acceptance Committees 

▪ Effective use and development of prefects and student leaders 

▪ Sustainable plan/format for Student Voice 

▪ Increased participation in extra-curricular activities and challenges 

(Youth Speaks, BeBras, etc as well as sports) 

GW/PR ✓ Student voice has representation from all sub-

groups 

✓ Students collaborate with staff in policymaking 

✓ Students contribute to website and social 

media 

✓ All KS3 students attend ≥ one club 

Students are active in the community 

▪ Develop links with: 

o Care homes 

o Primaries/special schools 

o Charities 

o Local business 

o Community projects 

GW ✓ PR for the school is evidenced in 

oversubscription 

✓ Students use first-hand experience to challenge 

mis- and preconceptions  

✓ Students experience satisfaction in helping 

others  

✓ Students’ own preoccupations are given 

perspective 
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Behaviour and Attitudes 

Context: 

Students as a group are vocal - they are appreciative when they get a good deal but may be apparently disrespectful if they are not able to 

experience progress. In most cases, our students wear their uniform with pride and acknowledge the changes that have been made at their 

suggestion.  

Our behaviour system (4Rs) works through a clear structure which is understood by staff, students and parents. The key to its success lies in the 

final R: restorative meetings between staff and student. Its application can, however, be variable, leading to mixed messages for students. Leaders 

at all levels monitor its intent and impact and review action plans throughout the year.  

A healthy and established rewards and awards system is in the development stages. We all believe in the positive impact of positive praise, and 

now need to ensure that this is consistent across the school and that the end results materialise. 

Punctuality and attendance of PP/SEND students is improving with a whole-school focus on collective accountability.  

Fixed-term exclusions rates 2021/2022 for smoking-related incidents (vaping), antisocial behaviour, and racist incidents were higher than we liked. 

While these have fallen significantly improving, not all students understand the difference between compliance and taking responsibility for their 

own learning and their own role in society. The disproportionate number of PP students receiving suspensions and isolations is best addressed 

through effective staff training and focused student intervention. 

The new building has brought huge positives, but we have not yet fully addressed some of the challenges, such as significantly less space for 

significantly greater numbers of students, internal display and visual celebration of daily school life, and full and effective use of outside spaces. 

This remains work in progress. 

 

Development of strategic goals Lead Evidence of impact 

Attendance of PP/SEND students shows significant improvement  

▪ Appointment of PP co-ordinator and Administrator 

▪ Rigorous scrutiny of PP absence and PA with IO 

▪ Training:  

o PP-specific teaching to benefit the whole class 

GW ✓ Absence measures show significant reduction 

of gap between PP and non-PP whilst 

maintaining/improving non-PP stats 
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o Develop whole-school accountability for PP 

▪ Work sent home for absent PP students 

▪ Active participation in Trust strategy teams 

✓ Outcomes for PP students improve in all 

measures 

✓ Suspension and exclusion rates for PP students 

show significant %age reduction, whilst overall 

numbers continue to fall 

✓ CME, RONI and NEET stats show year-on-year 

improvement 

All students take ownership of and adhere to school policy  

▪ Involve student representatives in the decision-making process 

▪ Publish school policy in a proactive manner and demonstrate how 

to follow it 

▪ Rewards/praise systems embedded with regular opportunities for 

positive reflection 

▪ Positive attention given to non-attention seeking students 

ZM ✓ Sanctions, detentions and suspensions continue 

to fall; opportunities to praise and reward are 

more frequent 

✓ Attendance and punctuality rise to pre-Covid 

levels 

✓ Movement around the school is calm and 

orderly 

✓ Outcomes for all students are positive 

Staff are excellent role models 

▪ Staff read, sign and act upon the BET Code of Conduct and Teacher 

Standards (where applicable) 

▪ Staff remain calm in all dealings with students 

▪ They are proactive in their duties 

▪ They hold all students in equal regard – they do not have favourites 

and they understand professional boundaries 

▪ Staff demonstrate a commitment to the school’s vision and mission 

▪ Staff actively seek to promote diversity in the way they act and 

speak and in the teaching resources they select 

ZM/JG ✓ Students trust staff and behaviour for learning 

is excellent 

✓ Staff workload is reduced, and attendance 

improves as confrontation diminishes 

✓ Language between staff and students is never 

discriminatory or offensive 

✓ Voices are rarely raised in anger 
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Roles and responsibilities of the SLT (January 2023) 

Name Role Main responsibility Subsidiary responsibilities Line management  

Zelia Munnik Headteacher 
Standards, school 

development, vision 

BET, Governance, Ofsted, website, 

communication, NE Heads, WMC, Marnell 

Primary 

DHT, BM, David Trendell, Lucy 

Quincey, Graeme Watts 

 

 Jade Grills Deputy Headteacher 
Curriculum, outcomes, 

progress 

T&L, CPD and PM, HODs, staffing, homework, 

G&T, EAL, staff feedback 

English, Maths, Penny Rose, Luke 

Scott, Jenny Syme 

 

Alison Alder Business Manager Admin; HR; Finance Catering; Cleaning Premises Team; Makella Hall 

 

Lucy Quincey Assistant Headteacher SEND, PCM P&E, DSL designate Year 7, SENDCo 

 

Luke Scott Assistant Headteacher 
Assessment, data and 

reporting 

Admissions, Y6 transition, timetabling, 

options, day-to-day, reading & literacy 
Year 8, Humanities, Sociology, IT 

 

Jenny Syme Assistant Headteacher Practical curriculum, DSL EVC, DofE, student feedback Year 11, PA, CA, DT, Kieran Howes,  

 

David Trendell Assistant Headteacher Culture HOYs, extra-curricular, house system Year 10, (A)HOY group 

 

Graeme Watts Assistant Headteacher 
Disadvantaged students, 

EDI, careers 

Student welfare (Aspire, East to West, Kick 

and MHP), acceptance committee 
Year 9, HSN, Joe Burgham, Jane Ager  

 

Penny Rose 
Associate Assistant 

Headteacher 

Attendance, alternative 

provision, culture 
Student voice, core support, social committee Year 10, Business, Computing, Science 

 

Kirsteen Moore Extended Leadership SENDCo Charity 
SENDCo Designate, Assistant to 

SENDCo and Teaching Assistants 
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School characteristics 

School roll 

 

 

Year 7 PAN is 196. A ‘full’ school is 

980 students 

  All Male Female PP SEN EHCP LAC 

Year 7 209 115 94 46 34 8 4 

 % 22% 55% 45% 22% 16% 4% 2% 

Year 8 201 100 101 37 30 8 0 

 % 21% 50% 50% 18% 15% 4% 0% 

Year 9 196 104 92 55 41 4 0 

 % 21% 53% 47% 28% 21% 2% 0% 

Year 10 176 82 94 49 26 2 0 

%  19% 47% 52% 28% 15% 1% 0% 

Year 11 161 88 73 41 37 4 2 

 % 17% 55% 45% 25% 21% 2% 1% 

Total 943 489 454 228 168 26 6 

 % 100% 52% 48% 24% 18% 3% 1% 

Status 11-16 Mixed Comprehensive Academy within the Bourne Education Trust 

Facilities ▪ Main building (new build completed Jan 2021) to cater for a PAN of 196 

▪ Drama building in need of repurposing and refurbishing  

▪ PE changing rooms and offices attached to drama building, recently updated, exterior needs updating 

▪ Shared use of extensive facilities in sports centre 

▪ Shared use of 4G, 3G and MUGA pitches - all top quality with floodlighting 

▪ Extensive fields 

▪ ‘Quad’ area intended as an outside area - ongoing snagging issues  

▪ Green areas to the front of the school to be developed - currently unused 

▪ Ample parking - considerable expense needed to renew all road surfaces 

Staff 50 teaching staff, 30 support staff 

Ofsted  Grading of Good (June 2018) 

 


